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platform we used (Realizeit). Our AL sections used the full functionality and content—primarily an online 
text, open educational resources, and a dynamic data literacy tool—of the course we built. This foundation 
allowed students to self-pace through granular, adaptive, mastery and agency focused pathways and lessons. 
Instructors used the courseware’s analytics to find where there were holes in student understanding which 
needed to be addressed in the classroom. The non-AL students were taught in a more traditional way, with 
students being assigned an online text chapter and other materials to cover each week, and online quizzes 
assessing formative knowledge. Of course each instructor, whether online or face-to-face, used the either 
adaptive or traditional course delivery method as a base, and then added their own pedagogic strategies 
and skills to achieve the common course learning outcome goals and push their classes to higher level 
learning. 
 
Anecdotally, instructors in AL sections reported better overall class preparedness and engagement, as well 
as being able to move to higher level learning strategies, applying course concepts. Professors could quickly 
check for student knowledge of the basics (what are the main UN organs? what are the different 
“generations” of human rights?) and then engage more readily in active/cooperative learning and other 
approaches. Note, three instructors taught both an adaptive and non-adaptive section. 
 
Our quasi-
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Group. Retrieved from: https://edplus.asu.edu/sites/default/files/BCG-Making-Digital-Learning-
Work-Apr-2018%20.pdf 

 


